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ABSTRACT
“s : Results cf a state survey ¢f ipsetrvice teacher
education practices and problems in Califorria indicate general
dissatifcation with present programs. Tt was indicated that there is
very little job-related or jot-embedded inservice eduvcation, and most
of fhe important options for providing training are nct keing
utilized. The formal structure of schocl district and college related
 inservice practicess appears to be much less effective than the helg
t eachers. give to one another. Respondents were favcrably inclined
toward collaborative governance cf inservice educaticn ané for the
establishment of local inservice crganizaticms (such as teacher
centers) in which teachers, community pemters, professors, and school
district officials tcgether develop gcals, frocedures, ardéd ways orf
.solving problems such as providng time fcr trairing and relating
inservice education uore closely to the need for imprcved ccmpetence.
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California is very fortunate to have been one of the stateg included in an
inservice education survey last spring. And we a-e especially fortunate that

Dr. Bruce Joyce, Executive Director of the Urban/n.rai Leadership Trainming
Institute, is connected with the Stanford Institute for Research in Teaching.

Both Bruce Joyce and Les Birdsall are especially valuable resources to the
California educational community as staff developinent prepares to become; as
an integral part of school management efforts, a high priority activity. We
are grateful to both of these colleagues for this advance look at an as yet
unpublished report.
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William E. Webster, Director
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This paper is designed to brief teachers, school- adwinistractors and

higher education pcrsonnel in California on the results of a survey of
inservice teacher education practices and problems. Sixteen hundred and

eleven teachers im 107 California schools responded to questionnaires in

May of 1977. Community members and higher education faculty responded i
to similar questionnaires as did their-opposite numbers in Georgia aund

Michigan, and 25 sites around the country which are part of the Urban/Rural
School Development Program. In that program community members and teachers
worked together in collaborative decision-making boards to create inservice
teacher education programs which were funded by the federal government .

This particular report is designed specifically for interested parties

in California, and deals particularly with information obtained from

California téachers._ It is worth noting, however, that the surveys in
Michigan and Georgia produced approximately the same results as they did

in California, and it is highly probable that inservice -practices and

problems in those states are very similar to those in this state. The
School/Community Councils in the Urban/Rural Program, however, clearly

generated different kinds of inservice experiences than are normally

obtained. Apparently, the collaboration bstween teachers and community

members in the Urban/Kural Program enabled those projects to surmount

‘richer experience than we normally find.

The primary purpose of this briefing, however, is to talk ahout
what California teachers ‘said about themselves, the inservice education

they have received in the past and presently receive, and their preferences

for the future.

Who Responded and Where Are They From?

®

The teachers who responded are from all ages and have all degrees
of experience iIn teaching. ) '
About half are elementary school teachers, 40 percent of whom work
as teachers in "self contained" classrooms. More than 60 percent have 9
been teachers for more than 10 years and about 40 percent have been in
their present teaching positions for at least 10 years. (Nearly three-
quarters have occupied their present position for at leact four years.)
Nearly all feel that they are going to remain in education for a considerable

period or indefinitely.

They work in all sizes and types of schools and with all-kindé of
children. . _ . . -
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i. It can be embedded in the job, with the emphasis on "hands-on"
to Lmprove teaching skills while working with children.
s of television tapes of one's teaching is one example.}

bsely related to the job, but not take place while
i fx;mpla, a team of teachers can

teaching.)

=g |
]
™ w
ool
=]
rr
w
i}
3
i

3. 1t can consist af e iences to Llmprove geéneral competence,
ilored s as closely as the above

experiences. (For éxamplé, sclence teachers can take workshops
oan the teaching of bioclogy.) ‘

It n be organized to help one obtain a new credential or
prepare for a new role. (A teacher can prepare to be a counselor,
for exanmple.) A
can facilitate personal development which may or may not be
elsted; (For exampleg, one mlght study art History for .

l eaxr

hﬁenL whlch might or mlght not be evident- in

P

How Much is Received and Who From? | ;

None of the forms of inservice education is experienced more than

B once each six months by as many as one-fourth of the teachers. The
) * » first four forms (job embedded, job related, general competence oriented
and credential Griented) are experienced more Ehan once each six months
fDr fewer than one- Slxth of the teachers. s )
v
O . - v . 2 ’ . . . )
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half of the teachers received very little or no help at the
they were first beginning to teach. About 30 percent 1indicated
'vgd all the help they needed when they were first beginning to

40 percent indicated that they are
none. Only one-fifth stated that
uch help as they can presentiy usa. Teachers

21 f iniilated travel, observation, and reading are the
inservi ice help which are presently fecéived-

ings less thaﬂ once a yeaf- A quafter iﬁdiiaﬁéd

2d OLIle [
ipated in no such activity during the last three years.

elv byfthe pEfsan. Dnly 26 percent partl

E e

pate even in d; trict

W‘W-C
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ored inservice education (the most common formal inservice activity)
than once every six months.

Teachers are providing the most help, and most-teachers believe
that other teachers are their most effective inservice instructors.
college and university

with the schoel
are or can be their

ite, buE very few Eeel that schaal sdmlnlsﬁr t
ost effective facilitators.

‘The vast majority of teachers indicated that they would like wore
of sach of the forms of inservice education. Almost 90 percent indicated
that job embedded inservice education was desirable and job related
education was highly desirable with more than 95 percent favoring more
experiences to improve general competence--

Again, they expected that teachers would be the most effective
instructors of job embedded and job related training, with professors
the favored instructors for general competency oriented inservice,; credential
oriented inservice, and inservice to facilitate, personal development. :
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of most members of the
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indicated that
lce experiences pro
ly few teachers analyze
ors on more than an o
egular analysis of teac

A considerable proportion of the teachers
received on-the-job follow-through for inmservi
through districts and universities. Relarive

teathng with colleagues, professors, o supervis
sional basis, and a large number indicated that r
ud;ng the use of television and audio tape a~ well as live observation,
rable. Inservice education appears; not to be feaah;ng the
ffectlvely as it might, but teachoers appear 1 :
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The st frequently mentioned options today for providing time for
tfalnlﬁg are:
i. Having "released time" from instructional duties during the
school day . A
2. Closing school for an fcer oon or a day on a regular basis
3. Receiving pay for a-moanth of suummer study
4, Having pay for weekends or holiday imservice training.

Vary few teachers have experienced any of these options.. However,

.. all of them appear to bs favored by most of the respondents with "released
time'" during the school day, closing schocl! on an _afternoon ‘or day on a '
regular basis and pay for summer study being the most approved passibil=

ities, in that order. .

rm%

i
i~ i

B

o_Shou

| Lol

d Govern and Control Inservice Edu cation?

. " Most teachers felt that they should be rapresented on governance
boards to determine inservice teacher education goals and procedures,
slight majority (55 percent) felt that teachers should _have a

ity on any governance board. Nearly everyone felt that it would be
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able for teachers themselves to evaluate ingervice activities, but

;ny felt that there should be collaboration with other organizations.
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general was favored by most persons (as it is by
education persons), but most teachers felt that
acles to =ffective collaborative governance.
among vested interests, lack of skill in coopera-
f financial support, confusion over definitions of
ver-busyness' with other priorities.) Most teachers
inservice activities with state suppgert, incentives
felt that the cost of inservice education should
rs should pay for inservice education designed for
inservice education to improvz job related skills
the educational system should be paid for by the
85«

comfortable working with "aver-—
i

r city, and nembe:s of

Most teachers indicated that th t
age children'. Gifted, the poor, the rural, the
i i t 11 s t
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=ral
'kshﬂﬁs —nd course foatlﬂgs, appéafs to be
ig e:y little JDb relat or jgb-embedded:iﬂse'v’

The enormous Egrmal strugtufe Df schODl dlS ict and college relat inservice
education appears to be much less effective than the help teachers give to one
another. Most person: appear to feel that they would like much more iob related
and job embedded insarvice education, that is, to have more help on site with
the problems of the tsaching role. While feeling that teachers offer much to
other teachers, the respondents here were by no means hostile toward the inclu-
sion of other persons, especially tollega professors and curriculum consultants.
Nearly everyone was favorable toward collaborative ggverrance of inservice
education and for the establishment of local inservice organizations (such as

c

teacher centers) in which teachers, community members, professors and school
district officials together develop goals, pr ocedures, ways of solving pf@b—’
lems such as time for training, and, most important, relate inservicd education

much more closely to the need for impro Vid competence. However, nearly all
teachers are quite experienced, and it appears quite clearly that the need is
not for mundane inservice education of the kinds that have been provided in

the past, Lut for imaginative structures which will enable experienced teachers
to improve their skills and to create more vital schools for the children they
work with. :
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The problems dre serious and aré acknowledged as such, but the mood is
.optimistic.



